Categories of Education

The word education comes from the Latin word “e-ducere” meaning "to lead out."  This suggests a drawing out of what is within the student and allowing him/her to think/ rethink his/her beliefs/opinions, so that the student can deduce greater truths.   Education could be defined as the art or process of developing or refining the knowledge, skill, or character of individuals.   Education then refers to all the experiences, formal, informal and non-formal from which students can learn.
Formal Education: This can be defined as education that is conventional given in an orderly, logical, planned, and systematic manner. Formal education is associated most directly with an institution such as a school and the actual classroom experience. Generally, a formal understanding confines education to the experiences of persons within the classroom itself with little or no reference to the students' incidental and varied experiences outside the classroom. This is a limited definition of education in comparison to the various teaching ministries described in the Scriptures, which did not envision the primary place of the school in passing on the faith.

Informal Education: This can be defined as education in terms of life experiences.  Informal education is education that occurs through shared identity and experience. Informal education occurs in settings other than the school and classroom. This definition of edu​cation views all of life and experience as education. It views informal and unintentional interactions as providing occasions in which learn​ing can occur. This definition is perhaps too broad in that all experi​ence is not education, but may be, in fact, mis-education if one consid​ers questions of value.

A caution with regard to this definition is warranted given the truths implied by the following proverbs: "Experience is the best teacher, but is the school of a fool"; and "Experience is a dear school, but fools will learn in no other." Experience is not sufficient for education. Having recognized this warning regarding experience without opportunities for serious reflection in schools or other settings, the Christian educa​tor can affirm the reality that God as the teacher can use all of life's ex​periences to instruct persons. But in terms of a definition, education that includes all of life and experience must be distinct in some ways from other activities in life.

Non-Formal Education.  Given these two extreme definitions, one too narrow and the other too broad, alternatives must be explored. In 1960, Bernard Bailyn, an educational historian defined educa​tion as "the entire process by which a culture transmits itself across the generations”. He explored various educational agencies and persons that passed on their understanding to the next generation and pro​posed that history revealed four great axles or agencies of society in​volved in education.  They are as follows:

· the family 
· the church 
· the community

· the economy 
The Bible reveals the impact of these agencies in the formation of persons in passing on the biblical faith and Jewish culture. Many of the educational responsibilities outlined in Scripture are addressed to parents as representatives of the faith community. They are to pass on the faith in God to the next generation (Dent. 6:4-9; Ps. 78:1-8; Eph. 6:1 4). Socialization is the process that enables persons to become responsible and contributing members of a community. For Israel and the New Testament church, socialization was to enable persons to become responsible members of the faith community. 

As persons grow within a community or family, some, or perhaps most, of the learning experiences are not intentionally planned. The dilemma is again posed as to what makes education distinct or unique. As additional problem emerges if education is equated with socialization This entails the limitation of reformation or renewal in the community, because it is not only a community which shapes or educates an individual, but an individual can shape or educate a community. History attest: to this reality. In addition, biblical faith includes the process of prophetic education, in which a community norm or standard is seriously questioned or critiqued in the light of God's values. The realization of these values often transcends the processes of socialization and enculturation. The very structure of covenantal faith assumes a place for blessing and warning, for affirmation and critique that would limit the exclusive association of education with socialization. A New Testament perspective affirms the place of socialization to the extent to which the models are consistent with the model of Jesus Christ (I Cor 11:1). Scripture provides numerous examples of the disobedience and unfaithfulness of communities, which parents in their efforts to model righteous life are to avoid rather than emulate.

What becomes apparent as a conclusion is that education includes formal schooling, life experiences, and socialization. 

Lawrence Cremin, another educa​tional historian, defines education as "the deliberate, systematic, and sustained effort to transmit, evoke, or acquire knowledge, attitudes, values, skills, or sensibilities, as well as any outcomes of that effort."

Online Education: This can be defined as distance learning which is “a planned teaching/learning experience that uses a wide spectrum of technologies to reach learners at a distance and is designed to encourage learner interaction and certification.   Some scholars believe the term ‘distance learning’ can be applied to many instructional methods however, its primary distinction is that the teacher and the learner are separate in space and possibly time”.  Other scholars further argue that distance education and training result from the technological separation of teacher and learner which frees the student from the necessity of traveling to “a fixed place, at a fixed time, to meet a fixed person, in order to be trained”.  From these definitions we can see that the student and teacher are separated by space, but not necessarily by time.  
There are many terms for on-line education.  Some of them are virtual education, internet-based education, web-based education, education via computer-mediated communication.  The basic characteristics of Online education are as follows: 

· The separation of teachers and learners which distinguishes it from face-to-face education; 
· The influence of an educational organization which distinguishes it from self-study and private tutoring; 
· The use of a computer network to present or distribute some educational content; and 
· The provision of two-way communication via a computer network so that students may benefit from communication with each other, teachers and staff. 
THE SUNDAY SCHOOL TEACHER AS AN EDUCATOR
By Fay Green

· THE SUNDAY SCHOOL TEACHER

    SHOULD EDUCATE.

· WHY?

· WHO?
LEARNING PLATFORMS

THE LEARNERS:   

· AGE

· INTERESTS

· ABILITIES

· VALUES

· KNOWLEDGE  
· ASPIRATIONS

· PERCEPTIONS

· ATTITUDES

·  NEEDS
THE LEARNING PROCESS

THE TEACHER’S ROLE  IS TO CREATE EXPERIENCES FROM WHICH LEARNING WILL TAKE PLACE.

PURPOSES  OF SUNDAYSCHOOL:

TO:

· ENCOURAGE CHILDREN TO COMMIT THEIR LIVES TO CHRIST

· FACILITATE SPIRITUAL GROWTH 

· ENCOURAGE  THE DEVELOPMENT OF  SPIRITUAL AND MORAL VALUES

· DEVELOP SKILLS OF READING, SPEAKING,SELF EXPRESSION ETC.

· PROVIDE AN OPPORTUNITY TO CLARIFY ONE’S THOUGHTS AND OPINIONS SCRIPTURALLY

· BUILD SELF CONFIDENCE
SOME LEARNER’S NEEDS:

· FUN AND ENJOYMENT

·            TO FEEL ACCEPTED

·            TO FEEL APPRECIATED 

·            TO BE ACCOMMODATED           

SOME SUGGESTED  LEARNING ACTIVITIES

YOUNGER CHILDREN: AGE 4-11

· STORY TELLING

· COLOURING

· DRAWING

· DRAMATIZATION

· WATCHING:

· MOVIES

· VIDEOS

· CARTOONS

AGE 12-15

· DRAMATIZATION

· ROLE PLAY

· SELF EXPRESSION THROUGH:

· DIFFERENT POINTS OF VIEW

· POETRY

· SONG,

·    DANCE      

· MIMING

· DEBATES
AGE 16-20 YOUNG ADULTS

· DEBATES

· DISCUSSIONS

· CASE INCIDENTS

· ROLE PLAY

· SIMULATION

· DRAMATIZATION
OLDER  ADULTS 

· EXTRACTING MEANING/PRINCIPLES

· SHARING THOUGHTS, OPINIONS, POSITIONS

· DEBATES

· CASE STUDIES

SOME EQUIPMENT AND RESOURCES

· TELEVISION SET           V.C.R.PLAYER

· RADIO                             CUSHIONS

· COLOURING BOOKS     CRAYONS

· PUPPETS                        SOFT TOYS

· CLOTHES FOR DRESSING UP

PREPARATION

· PREPARE LESSON

· RESEARCH

· PLAN STRATEGY

· MAKE NOTES

· GET LEARNING RESOURCES

· PLAN ACTIVITIES

REFLECTIONS

· QUIET MOMENT

· WHAT WAS DONE

· IMPACT ON INDIVIDUALS

· LEARNING

· INSIGHTS

· BEHAVIOUR/ATTITUDES NEED TO CHANGE

The Teacher as a Minster by Sadie Harris Mortley.
The Teacher

Who should he/she be?

· 
Must be born again

· 
Must have a vision

· 
A dedicated worker

· 
A lover of children

· 
A man/woman of prayer
His/Her Goal

· To help the unsaved child/individual to know Christ

· To see the child/individual grow into an effective Christian leader
A teacher is an influential person; influencing others for good and for God

God has given us gifts, some are pastors, prophet, evangelists and some are teachers Eph. 4:11

 
- Understand that Now is the time to claim   
God’s promise, support, and strength.

· Have an understanding of God’s word

· Be prepared at all times to share God’s word



Ps. 91:15  Rom.8:26, 1Thes.5:17, 1Jn 3:22 

· You are like a builder – building the life of persons you teach on God’s word Ps. 127:1

·  It is only the spirit of God that can use you to teach and give individuals  the life of Christ (Jn. 6:63)

·  You cannot do it on your own; Pray and Rely on the Lord (Jn. 15: 15-17)

· The Holy Spirit will use your Knowledge of the Bible to bless children/Young people/adults so study well (2Tim. 2 :15)

Teacher as a Minister

· God wants to use YOU!!!

The eye of the Lord runs to and fro throughout the whole earth to show himself strong in the behalf of those whose heart is perfect toward him. (2 Chron. 16:9)

The Church is looking for better methods; God is looking for better men and women (Eager 1979)

Are you available?

· Some qualities are absolutely essential to a life of effectiveness and fruitfulness in God’s service.

ASK YOURSELF THESE QUESTIONS ???

·  Do I have  assurance of my Salvation – strange as it may seem, it is possible to know and even preach that Christ died for the sins of every person  in the world and yet some how now realize that he died for your sins

· Am I totally consecrated to  Christ? Until you give yourself totally to The Lord Jesus Christ, you will not have God’s power on your life. In the old Testament there were different offerings, which represented self to God. God expects  the offering of our total life.

· Burnt offering, meal offering, sin offering…  (Psalm 20:3) 

· Am I separated from worldliness – God plainly states “Know ye not that the friendship of the world is enmity with God” James 4:4

You can’t live as you like and expect to enjoy the benefits of God.

 REFLECT

·  Is there any un-confessed or un-forsaken sin in 
my life?

·  Am I Abiding in Christ?
· Do I Handle offenses according to God’s Word?

·  Do I Get Along with other Christians? We have to live in the world with other people.

·  Am I Preparing myself so that God can use me?

·  Am I diligent

·  Are my priorities right

·  Do I stick to the work that God has give me

·  Am I disciplined?

·  Do I Love the Lord Jesus

·  Do I have a daily quiet time with the Lord.

·  THEN YOU ARE READY TO TEACH

Preparing to teach the word of God:

· There should be some evidence of His calling

· Have a complete break away from sin

· Prepare your heart

· Understand God’s word personally

· Be prepared to obey His word
· Be willing to teach the whole counsel of God (despite the cost) Eph 4:11

The Bible Lesson:
What to consider 

· The  Topic

· The text 

· The Aim

· The Story

· The Introduction

· The Sequence of Events

· The Climax

· The Conclusion

· The Main Emphasis

· God’s Plan of Salvation

· The Topic – this is the subject for discussion. It helps the teacher to focus on a specific area or story. It should be brief and clear. It guides the teacher in the choice of Bible reference for the day

· The Text means a short passage from the Bible where the story is taken from

· The Aim is the teachers target. It tells why he/she wants to teach the lesson

· The Main emphasis


-  It is the central Bible truth of the lesson


-  It is brief and Personal to the saved/unsaved child/individual


- It should be Simple enough for the saved/unsaved child to understand


-  It is meant for the saved child to  help him/her grow in his/her Christian walk

Do’s and Don’ts of Lesson Presentation:

DOS

· Look into the eyes of your listeners

· Change and vary the speed of your speaking.

· Use gestures as they come naturally.

· Know your story well
· Use dialogue as much as possible

· Use repetition

· Use words your listeners understand

· When you are finished the story, STOP

DON’TS

· Do not read the story tell it.

· Do not exaggerate.

· Do not leave the gospel out of the story

· Do not drag out the conclusion, make it quick.
Present the Gospel:

· G- God loves you – emphasize any attribute of God (Jn. 3:16)

· O – Only son of God – the Lord Jesus Christ has no sin (2 Cor. 5: 21

· S – Sin. You and I have sinned – everyone is born in sin Rom.3: 23, James 4:7,Isa 53:6; 51:5)

· P – Precious blood of Jesus – only the blood of Jesus Christ cleanses us from sin (Heb. 9:22, 1Pet. 1:9; Rev. 1:56)

· E- Everlasting risen Saviour  - Christ arose (1Cor 15:3-4)

· L – Let the Lord Jesus in – Receive Christ (Rev. 3:20)

The message of Salvation
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Quiz Time

· Some important events took place at these places  --------------------------
· Jacob called this place the house of God
---------------------------- 

· The children of Israel were enslaved here
----------------------------

· It parted for them but it drowned our enemies ------------------------------

· The ten commandments were given here
---------------------------- 

· Joshua commanded the sun to stand still here ----------------------------- 

· The promise land  ---------------------------- 

· God showed up with fire in answer to his prayer -------------------------
· Jesus met a Woman at this well  -----------------------------

· The place where Jesus healed  the man from legions of spirits ------------------------
· Jesus prayed here ------------------------------------
THE CHRISTIAN TEACHER AS A PROFESSIONAL IN A  POST MODERN WORLD: EDUCATING ONESELF By Esther Tyson

THE 21ST CENTURY LEARNER SEVEN SURVIVAL SKILLS NEEDED:
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UNESCO’S IMPERATIVES FOR LEARNING IN THE 21ST CENTURY

PILLARS AND FOUNDATIONS:

1.  Learning to live together – Communications, Conflict Resolution, Cultural Sensitivity, Multi-lingualism,

11.  Learning to Be – Self-Esteem, Emotional Intelligence, Critical Thinking, Cultural Awareness

111. Learning to Do – Skills, Capacity to Act, Ability to Apply Knowledge

1V.  Learning to Learn – Solid Academic Base: Reading and Numeracy, Comprehension, Ability to Research and Analyze.
DIGITAL NATIVES:

 Marc Prensky-From Digital Natives to Digital Wisdom (2012)

· Change the Pedagogy from telling to Partnering.

· Learning must be:
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WHO IS A 21ST C. PROFESSIONAL TEACHER:
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Jesus the Master Teacher

Jesus established his ministry as one of teaching. To be sure, he also preached, but he was called "teacher" forty-five times in the New Testament.' Of himself, Jesus said, "You call me your teacher and Lord, and you should, because that is who I am" (John 13:13). His pattern was to teach groups of people some​times in a temple, sometimes in a synagogue, sometimes in a home, sometimes outdoors. He used methods such as stories, object lessons, and repetition; and he always gave a clear indication of the kind of response he expected from his learners. Of the 227 specific teaching situations in the four Gospels, 71 occurred in large groups and 156 involved small groups. 
Jesus made the most effective use of the small group in his training of leaders—the twelve apostles. He lived with them twenty-four hours a day for three full years as they traveled and ministered together.  In effect, he established what many have called the first Christian camping program! The power of this kind of intensive teaching-learning is in its modeling of Kingdom living: Jesus lived the way he wanted his disciples to live, and almost all of them caught his lifestyle, values, attitudes, and theology. Numerous authors have analyzed Jesus' teaching techniques; the following list is compiled and adapted from a particular author.

1. Jesus used what was at hand. He used materials from the immedi​ate environment. He used on-the-spot situations as illustrations of his points. He affirmed peoples' actions as examples. He looked people straight in the eye and used vivid, dramatic language. Examples: Mark 12:41-44; Luke 7:36-50.

2. Jesus taught with stories. He chose stories with which his audience could identify. He used action words. He involved his learners by ask​ing pertinent questions. Examples: Matthew 25:1-13; Luke 14:16-24.

3. Jesus used questions as a teaching technique. He helped people rec​ognize what they already knew. He added importance to a statement or idea. He encouraged his learners to think for themselves. He helped people to listen better and become more involved. He challenged and confronted people. Examples: Mark 11:27-33; Matthew 15:1-9. 

4. Jesus used scripture in his teaching. He quoted scripture as his major evidence.  As such he often gave scripture a fresh interpretation often showing scripture's relevance to daily living. He rephrased scripture for ease of remembering.  He applied scripture to his own life and turned to scripture as a personal resource for living. Examples: Mark 12:18-27; Mark 12:28-31.

5. Jesus taught with authority. He spoke out of his own experiences. He revealed his humanness. He shared his personal experience of God. He lived his words in action. Examples: Matthew 7:24-29; Matthew 4:1-11.

6. Jesus called for commitment. He issued a warm invitation. He asked direct questions. He shaped his call to the maturity level of his learners. He allowed people to say no. He explained the costs and rewards of discipleship. He gave specific assignments to his disciples and sent them out. Examples: John 8:2-11; John 21:15-17.

7. Jesus was led by the Spirit and spent time in prayer. He prayed for guidance in making decisions. He prayed for help in knowing what and how to teach. He reflected and evaluated experiences. He was renewed in prayer. He prayed as an example to his followers. Examples: Luke 5:12-16; Luke 6:12-13.

8. Jesus learned about his audience. He listened to their needs. He visited with them socially He responded to their feelings. He learned about their ideas. Example: Matthew 8:5-13.'

The Flipped Classroom: Rethinking the way you teach?

Is this a fad? 
Is this one of those passing educational strategies? 
Is it here to stay?
In recent times there has been much talk about flipping the classroom. This talk has been about changing the pedagogical model of the typical face-to-face classroom. In that typical class-room, students are usually presented with lectures or taught using other presentational modalities. Of course, the lesson is taught based on the syllabus or the course outline that was agreed on earlier. So in this flipped classroom, the lessons are sent to the students or the students are able to access them online usually as pre-recorded lectures. However, they might be made available in other ways as well. The traditional in-class activities (lecture, presentation of large swathe of information ) are moved out of the regular face-to-face classroom in the flipped classroom. These activities are completed independently, once a video of the lecture is produced the student can easily watch this in his or her time at home or elsewhere. This makes time available for students to get expert assistance from the teacher in the classroom to complete assignments and activities that will advance and in-crease learning. 

The flipped classroom opens up amazing possibilities for active and engaged learning. Students can also work together in groups in a flipped classroom. They can learn from each other and there are more opportunities for the teacher to model, demonstrate, correct and redirect students’ thinking and learning.

Student Evaluations?

We know that feedback is important in all forms of education. In fact it is one of the most valuable approaches to improving our teaching. Oftentimes we say formative assessment is for development. Therefore, introducing an official mid-semester feedback opportunity (formative assessment) in your class to receive comments from your students is good. Of course, the notion of receiving timely and valuable information from your students that can inform your teaching for the rest of the semester is something you will want to do. This augurs well for your overall professional development and you will want to demonstrate a commitment to improving your pedagogical skills and seek to advance learning in your classroom. 

Generally, a structured time for feedback from your students can be extremely beneficial to you and your students. It is a statement of your interest in the academic development of your students and their interest in your professional development to continue to serve them and succeeding groups of. A structured discussion with your students enables complaints to be turned into constructive students recommendations. Of course this can be positive if you allow it to be positive. It requires a willingness to listen to your students and a readiness to discuss with them the results afterwards. One thing is certain, student course evaluation of teachers should be used responsibly and should never be the only source of evidence in evaluating the teacher. 

Christian Education Presentation 
Dave Gosse, Christian Education Director

December, 2012
Topic: How Students Learn

Introduction: Educators agree that learning takes place in at least three separate domains: Cognitive, Affective and Behavioral.  Most often teaching takes place only at the cognitive level and even then only at the initial levels and not the various categories in the cognitive sphere.  The purpose of this exercise is to explain how all three domains work and why it is important that teachers prepare their lessons to impact all three domains.
Table 1: Showing Bloom’s Taxonomy for Cognitive Domains of Learning

	
Taxonomy
classification 
	Action verbs that represent intellectual Activity

	Knowledge
	Arrange, define, duplicate, label, list, memorize, name, order, recognize, relate, recall, repeat, reproduce, state

	Comprehension
	Classify, describe, discuss, explain, express, identify, indicate, locate, recognize, report, restate, review, select, translate

	Application
	Apply, choose, demonstrate, dramatize, employ, illustrate, interpret, operate, practice, schedule, sketch, solve, use, write

	Analysis
	Analyze, appraise, calculate, categorize, compare, contrast, criticize, differentiate, discriminate, distinguish, examine, experiment, question

	Synthesis
	Arrange, assemble, collect, compose, construct, create, design, develop, formulate, manage, organize, plan, prepare, propose, set up

	Evaluation
	Argue, assess, attach, choose, compare, defend, estimate, judge, predict, rate, core, select, support, value, evaluate.


Cognitive Domain

Storing new information is however not all there is to the brain's capacity to process experience. Bloom and his associates identified six levels or degrees of cognitive functioning, each level involving greater complexity than the previous." The progressive nature of the intellectual skills involved in each category of Bloom's hierarchy or tax​onomy provides a framework for developing instructional methods to facilitate level-appropriate learning. Here is a sequence of planning discussion questions or a four-week unit focusing on the Beatitudes (Matt 5: 1-11) with teens as the participants:

 Knowledge: How often does the phrase "Blessed are you..." occur in these verses? Where and to whom is Jesus speaking? Recognizing, naming, describ​ing, and recalling information is the task of the first level of the taxonomy Thinking is straightforward and typically easy to assess. Persons either know the answer or they don't.
 Comprehension: the focus is on understanding, explaining or interpret​ing knowledge. Paraphrasing "Blessed are the poor in spirit, for theirs is the kingdom of heaven”, encourages teens to grapple with Jesus’s intended meaning.  Grasping the concept of being “poor in spirit” represents a more complex thought process than simply remembering the statement itself. 

Application: Extending one's understanding of what "poor in spirit" means in order to describe its implications for daily life at school illustrates a sixteen​ year-old's capacity to apply knowledge and meaning. Application is about using facts and principles to solve problems or complete tasks.
Analysis: Nudging teens toward this level of thinking could mean asking them to ponder what Jesus meant by "Blessed are the meek" as compared to "Blessed are the poor in spirit." What is the difference between being meek and being poor in spirit? The critical thinking required for analysis entails mental activities such as breaking something down into it's compo​nent parts, identifying underlying relationships among various elements, and recognizing hidden meanings. 
Synthesis: Creating something new out of prior knowledge and understand​ing is the task at this level. What new insights might emerge if the values inherent in the Ten Commandments are considered in conjunction with the viewpoint of the Beatitudes? Constructing, inventing and rearranging ideas or patterns calls for upper-level intellectual abilities. From a developmental perspective, most youth will be stretched by this kind of cognitive challenge.

Evaluation: Which of the Beatitudes do you think is particularly important for Christian teens to live by in today's culture? Why? Responding to these questions necessitates making judgments, hypothesizing, and justifying a decision. Proposing and defending a thoughtful answer will take time and mental effort.

Synthesizing, it is offered, presupposes an evaluative process. In reference to the example cited above, coming to some conclusion about viable points of convergence between the Ten Commandments and the Beatitudes would require making judgments about any suggested responses. In the revised taxonomy, verbs replaced nouns as follows: remembering, (knowl​edge), understanding (comprehension) applying, analyzing, evaluating, and creating (synthesis).

 The Affective Domain

It is one thing to know, understand, apply, and analyze the Beatitudes, and quite another to value the kind of living they promote. Believing the truth of "Blessed are the merciful, for they will be shown mercy" (Matt 5:7 NIV) calls for an openess to consider the authenticity of Christ's words as recorded in Scripture. Without a positive inclination or attitude toward considering the potential importance of the Beatitudes, the information will likely go in one ear and out the other. Feelings about the subject matter, the teacher, classmates, and the classroom are inherently connected to learning. Krathwohl, Bloom, and Masis developed taxonomy for the affective domain of learning, the five levels progressing in increased complexity:
Receiving or Attending: As mentioned earlier, a willingness to pay attention to a particular idea or viewpoint is the first step in the valuing process. Despite growing up with an "every man for himself" perspective, a young male might read with care an article about biblical perspectives on helping the homeless and oppressed.

Responding: Intrigued by the words of Jesus, "Whenever you did it for any of my people, no matter how unimportant they seemed, you did it for me" (Matt 25:40), a young adult meets with a campus ministry leader to discuss this passage in more depth. A willingness to listen to a particular viewpoint turns into exploring it with a sustained appreciation and consideration for the issues.

Valuing: Convinced of the spiritual significance of caring for the poor and oppressed, the student participates in a weeklong mission trip to paint and repair several Appalachian homes. Commitment to a particular belief or perspective over other points of view characterizes this level. Thinking and pondering moves toward taking action.

Organizing: At this stage priorities change, resulting in a reorganization or rearrangement of life to accommodate the internalized value. The young adult sponsors an underprivileged child in Uganda through monthly dona​tions and takes an active leadership role in Mission Club projects.

Characterizing: Over time, the student's life so characterizes a spirit of com passion and service that he or she receives the "Service above Self" award granted annually by the campus community. Life becomes all about living out the espoused value system.

Perhaps it goes without saying that (positive and negative) influence learning. What often does not get as much attention, however, is how feelings affect motivation and engagement. Content to which there is no form of emotions or ambivalent attitude is difficult not only to teach but to learn. When the emo​tional components of any subject are taken into account, learning becomes more meaningful.

The extent to which a person values something is difficult to measure. While it is relatively easy to evaluate whether a twelve-year old can recite the Ten Commandments (cognitive domain), determining his or her attitude about the Ten Commandments is quite another matter. Is it possible to discern the degree to which someone internalizes values related to stealing, lying, or honoring his or her parents? Paying attention to sixth graders' interactions with their parents in the church lobby, at home, or during a family campout provides strong clues to the strength of conviction tied to the fifth commandment. A youngster's daily obedience to a parent's request to collect household trash, for instance, cultivates good emotional and bodily habits that contribute to the development of Christian character. Behavior mirrors a person's value system.

The Behavioral Domain

Whether playing checkers or the piano, driving a motorcycle, praying, or jour​naling, everyone learns a variety of behavioral competencies throughout life. How did this type of learning occur? The taxonomy below is a combination of several different taxonomies describing the process of advancing from watch​ing to mastering a physical skill; habits connected to spiritual and emotional life develop in similar fashion":

Observing: Watching grandmother combine ingredients for a chocolate cake and then sinking teeth into the mouth-watering product is the first step toward making the delicacy oneself. Observing a more experienced person perform an activity initiates the process of learning a behavior. It involves using sensory cues as well to grasp meanings and skills. Giving active men​tal attention to a friend's explanation about the stress-relieving benefits of journaling prompts a young mother to browse through Internet articles on the subject. 

Imitating: Trying out the behavior under the observant eye of an experi​enced person is the second step. Grandmother observes carefully as the aspiring cook ponders the recipe, measures and dumps flour, salt, cocoa and eggs into the bowl. Accurate direction and feedback enable the learner to pull a good replica of grandmother's other's cake out of the oven. Although not a seasoned bakery chef, the attempt to copy behavior produced satisfying results. 

Practicing: Repeating a skill sequence from start to finish many times produces performances of increased competence. Writing daily journal entries and establishing a weekly routine of cake-making greatly enhances confidence and ability over time. The behavior is becoming automatic or habitual. 

Adapting: Watching, imitating, and practicing result in perfected skill. Fine-tuning occurs by making minor adjustments to fit one's particular aptitudes or push for improvement. Gooey cakes and runny frosting are things of the past, but input from a cooking show mentor or coach is sought occasionally. After months of using prescribed writing exercises, the young mother now speaks about herself as a journal keeper who freely modifies other suggestions and creates her own writing prompts.

Conclusion: The three taxonomies provide a framework for evaluating the extent to which learning occurs in the cognitive, affective, and behavioral domains.  Facilitating movement in each domain is the goal of teaching. This is the journey toward wholeness and holiness, toward personal and spiritual maturity to foster growth in persons of all ages, Christian teachers affirm the apostle’s Paul's encouragement to seek "the knowledge of the Son of God and mature, attaining to the whole measure of the fullness of Christ (Eph 4:13).  
Students might not learn any better when taught in their preferred style, psychologists suggest 
Our students are different. They vary dramatically in the ways they acquire, process, understand and apply information. These differences in their approach to learning are oftentimes referred as “learning styles.” Increasingly, the concept of teaching to learning style is coming under pressure. In the recently concluded Post UWI/Guardian Life Limited Premium Teaching Awards Ceremony Workshop, the facilitator Dr Todd Zakrajsek admonished lecturers to pay attention to learning preference and to be aware that all students can learn through various approaches. He further stated that employers are not overly interested in tailoring approaches in the work place to fit learning preferences. The review of the research on learning styles does not offer any conclusive evidence that will allow us to say that students learn better when they are taught according to their preferred learning style. A study called “Learning Styles: Concepts and Evidence” pub-lished in 2010 and , commissioned by Psychological Science in the Public Interest, the main journal of the Association for Psychological Science and written by psychology professors Harold Pashler of the University of California, San Diego; Mark McDaniel of Washington University in St. Louis; Doug Rohrer of the University of South Flor-ida and Robert Bjork of the University of California, Los Angeles, questioned the validity and reliability of findings heralding the au-thenticity of learning styles and teaching to students learning styles. These researchers and others are claiming that when several studies are examined that purport to show the effectiveness of teaching to different learning styles that none proved scientifically that students learn better when taught according to their preferred learning style. In this regard, some researchers are saying that the evidence for teaching to different learning styles is very weak. Accordingly, the tradition of teaching to learning style and the resources used by colleges and uni-versities in this way should be diverted to support evidence based teaching practices instead. 
There are those who have pointed out that classification of students and teaching to preferred learning styles pay enormous dividends and the evidence for this can be seen anecdotally even if the quantitative research approaches cannot be easily seen. However, there are mounting concerns that those studies might not be credible. A credible study needs robust documentation and of course meaningful findings from experimental approaches. It was noted that after reviewing the learning styles research studies that there was virtually no evidence that teaching to learning styles help students learn because very few studies have used an experimental methodology capable of testing the scientific validity of the learning style approach. In fact, we are told that studies that used an appropriate experimental methodology found results that flatly contradicted the learning style approach to teaching and learning. 

Some of the research have noted increased student performance (based on test scores) and have concluded that teaching to a particular learning style, since it appears to increase test scores is an indication of actually learning. This has not been accepted by the cognitive psychologists who reviewed the research on learning styles. 

There are those who hold to the view that rather than assessing students’ learning styles and targeting instruction directly, the preferred approach ought to be to integrate the various approaches to teaching and learning and use strategies in meaningful ways to make an impact and to promote deep learning. In fact, this approach called the Universal Design for Learning underscores the importance of student learning best in preferred ways but creates opportunities for them to be exposed to multiple approaches. In this way, a flexible approach to student learning is created so that the student can demonstrate competence and of course there would be opportunity for differences to be accommodated without requiring a learning-style test. 
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